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Many technological challenges today require libraries and various stakeholders to embark 
on student learning and empower students with the necessary information skills to 
function efficiently and effectively in the global information age. The aim of this study 
was to investigate the role played by the University of Fort Hare Library in the 
enhancement of information literacy. A survey method was selected. Findings and 
recommendations from students, the lessons of information literacy at the University Fort 
I I are library and other libraries are presented. Recommendations about what the library 












BACKGROUND TO THE STUDY 
1.1. Introduction 
Technological storage and sharing of information have increased the availability of data 
tremendously. Much of this information comes unfiltered and this raises questions about 
authenticity, validity and reliability. In turn, these questions pose special challenges in 
evaluating. understanding and lIsing information in an ethical and legal manner. The 
uncel1ain quality and expanding quantity of information also poses large challenges for 
organizations and for society itself (Bundy, 2001). 
Plosker explains that technology has touched every aspect of/ife. In the library context, 
technology has touched cataloguing, reference, interlibrary loans, document delivery and 
training. With the coming of the web, change has moved dramatically. Patrons and 
corporate users have begun to use online services on their own. Changes in the user 
expectations and needs have resulted in new models of library services. The use of print 
and actual visits to the reference desk are coming down, remote usage of library services 
is going up and instructional models have gone through m~jor revision both in approach 









I:or the community in general, computers are linked almost everywhere and are changing 
the way people learn, communicate, gather information, find employment, buy and sell 
and conduct businesses. People are becoming increasingly dependent on information 
technology skills to access information and services, develop business opportunities and 
go about their daily lives (New South Wales Information and Communication 
r echnology Action Plan, 2000). 
In addition. the world economies are undergoing a rapid change on a scale comparable to 
the industrial revolution. The rapid take-up of new technologies by manufacturers and 
traditional industries means that people with technical skills are needed. Personal and 
business transactions are moving rapidly from the physical world to the electronic world 
of high-speed digital networks (New South Wales Information and Technology Action 
Plan. 2000). 
Doyle (2003) adds that information is big business today and is used by all kinds of 
people. Although computerized and networked information resources are integral part of 
intormation seeking as Brandt (200 I) indicates, there are people who are still information 
illiterate (Allen. 2000). Therefore, learners must acquire an understanding of the 
technological environment in which information resources are integrated and used 
(Brandt. 200 I). 
Doyle supports Brandt's views by emphasizing that "it is not just the finding of 











schools should provide the optimal setting for ensuring that all citizens acquire 
competence in knowing how to learn, formulating questions, accessing potential sources, 
evaluating \V·hat is found for accuracy and petiinence, organizing information. and finaily, 
using information to do something, the last and most valuable step in the process. 
To get to the "use" step, Doyle further affirms that students need to be thoughtfully 
engaged with new information, connecting facts with what they already know. become 
involved \\ith discovering information needed, and be enabled to communicate their new 
understanding in a meaningful way because information is not knowledge until one does 
something with it. 
According to Sacchanand technological changes have made learning in the twenty first 
century significantly different from learning in previous years (2002). Today's learning is 
considered to be learner-centred, a lifelong process and the means to cope with 
continuous or radical changes. Because of technological changes, faculty and librarians 
arc all at the crossroads. They are pressured to increase their productivity, to change 
instructional strategies and to incorporate educational reform (Sacchanand, 2002). These 
technological changes influenced the researcher to undertake this study. The aim is to 
investigate the role played by academic libraries in the enhancement of learning. 
Adler emphasizes that today's society requires a literate community, a community that 
has the ability to locate, organize, communicate and use information. This aggregation of 











associated with technology only. His analysis of information literacy goes well beyond 
access to technology itself and addresses barriers to full, effective and knowledgeable 
partie i pation in an information society (\999). 
The California School Library Association (1997:2) supports the need to address 
information literacy by stating that every learner must have the tools needed to deal with 
the information age. These tools will help learners to cope with a world of information 
that is growing so fast and is so complex that it may become overwhelming. 
'rhe Presidential Committee on Information Literacy of the American Library 
Association in 1989 points out that information is expanding at an unprecedented rate, 
and rapid strides are being made in the technology for storing, organizing and accessing 
the ever-growing tidal wave of information. To enhance their lives, people should have 
the right to information. Out of the super-abundance of available information. people 
should be able to obtain specific information to meet a wide range of personal and 
business needs, to promote economic independence and quality of existence. To deal with 
the realities of the information age, individuals and a nation must be information literate 
(American Library Association. 1989). 
III South Afriea, libraries that offer user education programmes are faced with a major 
challenge. The new goal of making users information literate as opposed to library 
literate requires a substantial revolution in the role, intent and content of user education 











resulted in both skilled and semi-skilled workers in South Africa having to engage in 
lifelong learning if they want to maintain the standard of their competitors and remain at 
the cutting edge oftechnological development (Haberle, 2002:21 ). 
To respond to this changing nature of society, Haberle asserts that society requires multi-
skilled learners who are able to think critically, pose and solve problems, and to become 
independent and lifelong learners. The goals should be expanded from library user 
education and teaching library instruction, to information literacy and lifelong learning 
(Tiefel. 1995:318). An in-depth analysis of information literacy in South African higher 
education will be discussed in chapter three. 
For libraries to meet the present and future challenges of the information age, they need 
to be engaged in student learning. Their new role is now to empower their students with 
essential skills that will enable them to meet the demands of information overload and 
technologies that are forever changing. Mastering information literacy skills should 
enable students to function effectively at school and in other parts of society. 
1.2. Motivation for the studv 
The researcher is working at the University of Fort Hare Library. From experience, she 
has observed that the majority of students coming to Fort Hare are from rural 











community libraries are available, they tend to be isolated and are usually not well 
equipped or resourced. 
Because of these problems the learners do not see the need to visit tliese libraries. By the 
time they come to tertiary institutions they do not know or are not aware of information 
sources such as online information, encyclopedias, journals, indexes and abstracts. Their 
knO\vledge base is largely founded on textbooks supplied by the Department of 
Education. 
At university level students are introduced to a different world. To bridge the gap 
between high school and university, orientation takes place, where they are shO\vn lecture 
halls. They are also introduced to new concepts that are different from high schoo!. For 
example. learners get introduced to new courses and subject fields. One of their activities 
\\hen they arrive at Fort Hare is Library Orientation. Students are shown the various 
sections in the library where information is kept, the arrangement of these information 
formats and the manner that is used to locate information from them. 
Training sessions in the use of Online Public Access Catalogue (OPAC) to locate 
information are conducted. The most important aspect on which Fort Hare Library 
focuses is the training on how to use online databases to locate information in the library 
subscription databases. It is during these sessions that the Internet which is another 











the use of online databases are perceived to be mechanisms for promoting information 
literacy. 
The present study will be conducted with the above observations in mind. The entire 
study is to explore whether: 
,.- Students are indeed equipped with all the necessary information skills that will 
help them to function well in the information age. 
1.3. Statement to the problem 
Various scholars globally have made it clear that information literacy is important in the 
information age. Individuals are faced with diverse and abundant information choices 
\\ithin their academic studies, in the workplace and in their personal lives. A 
complementary cluster of abilities to use information effectively is therefore needed 
(Eisner. 2001). 
In order for the inculcation of information I iteracy to be successful and effective. 
libraries. faculties and various other stakeholders should work together to develop 
programmes that will equip students with the required skills in order to function 
effectively. If the information literacy concept is understood well and implemented 











become independent information seekers, critical thinkers and problem solvers while they 
arc at university, but should also assist them to function well after leaving the university. 
As students coming to F0l1 Hare are from disadvantaged backgrounds, where libraries are 
sometimes remote or hardly exist, they have limited access to sources of information 
other than books. Because their source of information is limited, they do not know about 
other information formats. They have to get to know these formats at tertiary level. This 
causes a gap between students that have seen and accessed well-resourced libraries and 
those \\ho have never seen a librarv at aiL The role of the librarv is to therefore close that 
J J 
gap and empO\ver them with all the necessary intormation skills, from lower level to 
higher level. 
I A. Research g uestions 
The study \vi 1\ be both qualitative and quantitative, and it will attempt to provide answers 
to the following questions: 
, Do students understand the importance of library orientation? 
, Do students know how to locate information in various formats in the library? 
, Does the training conducted on the OPAC and other online databases help 












, Do students know how to critically evaluate online information especially from 
the World Wide Web? 
, Do students know how to cite and quote the information they retrieve both 
electronically and in print? 
1.5. Ob i cctives of the study 
This study is intended to serve the following purposes: 
, To investigate the role the library plays to enhance information literacy 
programmes 
, To find out whether students are satisfied with the information skill programmes 
offered by the University of Fort Hare Library. 
, To explore the advantages and disadvantages of using the Internet as a source of 
information. 
, To look at the rewards of being an information literate learner. 
A survey methodology was chosen and findings coupled with recommendations wiil, 
therefore. serve as a tool to determine the future design of effective information literacy 











1.6. Definitions of terms 
Globalization 
Globalization refers to the increasing integration of economies around the world, 
particularly through trade and financial flows (International Monetary Fund, 2000). 
Information age 
"The int()fmation age is a form of culture where electronics joins members of diverse 
cultural backgrounds together and, where greater quantities of information are avai lable 
to individuals (Oregon State University, 2004). 
Information literacy 
A more detailed discussion of information literacy will be found in the literature review. 
Thompson & Henley briefly define information literacy as knowing how to learn. by 












Information skills are fundamental skills for information literacy. These skills include 
accessing. evaluating and using information. When one is information literate, one needs 
to be capable of doing several things with intormation. These capabi lities or skills 
according to Behrens et al. (J 999:24) imply that users should be able to: 
,.. Recognize when they need information. 
,.. Know where and how to find information lIsing various sources. 
, Work with the information, to evaluate and synthesize it. 
, Use information effectively. 
, Judge how successfully one has utilized information. 
Information society 
Inlcmnation society is a concept which sees the transition from an industrialized society 
to one in which information in its broadest and most diverse forms is the key driving 
force. This comes not just from the arrival and widespread use of TV, radio, telephone 
and net\\ork technology. but from the interaction of these with the silicon chip to bring 
about a range of novel, innovative and often highly interactive information forms 












The Internet is a network of computers that provides links to other computers worldwide. 
It is a vehicle that transports information from one computer to another. You do not find 
information on the Internet; rather you find information through using the Internet (HaI1, 
2001: 129). 
Librarv orientation 
Library orientation, also known as User Education, is a programme provided by libraries 
to enable users to make more efficient, independent use of the library's stock and 
services. Such programmes normally include tours. lectures. exercises and provision of 
support materials (Harrod's librarian' s glossary, 1995 :665). 
Lifelonf! learning. 
"Li felong learning is learning in which a person engages throughout his or her life. (t 
includes but is not limited to learning that occurs in schools and formal educational 












OPAC is an acronym for Online Public Access Catalogue. A catalogue is a logically 
arranged list of all the sources in a library's collection. The purpose of the catalogue is to 
identifvall items in the collection and also to indicate where they are located in the 
I ibmr),. The catalogue can be a card, book or computer catalogue. Most libraries are now 
using the computer catalogues (Behrens et aL 1999: 124). 
Search engines 
;\ search engine is a searchable index on the Internet t1Ies. which has been collected by a 
computer programme. The programme collects data by sending out programmes kno\vn 
as spiders also called crawlers, robots or worms, on to the Internet to find new and 
updated web pages. When a new web page is set up it is often spidered and automatically 
added to its database. You use the search engine by typing in your query and the search 
engine searches its database and gives you a list of results. often many thousands of 
pages. matching your query (Hart, 200 I: 135). 
World Wide Web 
lIsllally abbreviated as WWW.this refers to a development of Internet permitting 
individuals and organizations to make information publicly available, and to access 











1.8. Organization of the studv 
Chapter 1: Introduction 
Chapter one discusses the background to the study. Various perspectives of different 
scholars to gain a clear picture of information literacy are discussed. 
Chapter 2: Literature review 
This chapter presents a review of literature covering the different aspects of information 
literacy. It considers what information literacy is all about and what it is not, perceptions 
to\\ards Internet resources, importance of evaluating Internet resources, plagiarism, 
impol1ance of user education, benefits of collaboration between libraries and academic 
stan: fundraising, marketing strategies and the rewards of becoming information literate. 
Chapter 3: South African higher education initiative in promoting information 
literacY 
This chapter considers the general impact of globalization and the role played by the 
SOllth African government in addressing the challenges of globalization. This is then 
t()lIowed by the programmes that South African higher education institutions have 











Chapter 4: Lessons of information literacy at the University of :Fort Hare Library 
In order to gain a clear picture of information literacy at the University of Fort Hare 
students, library and staff in general are profiled. Brief information about the legacy of 
apartheid in historically disadvantaged tertiary institutions, and new policies about 
funding are considered. 
Chapter 5: Research design and implementation 
This chapter presents the details of research design and methodology. Implementation, 
sampling, collection, limitations encountered and what was done to overcome the 
encountered problems, are discussed. 
Chapter 6: Interpretation of results 
This chapter focuses on the data analysis and issues arising from the survey of data. 
Chapter 7: Conclusion and recommendations 














Adler considers the Internet as a mechanism that has provided more people with more 
convenient access to information in a shorter period than ever before. It has given rise to 
enormoLis bursts of entrepreneurial activity that has led to the creation of an entire new 
industry in just a few years, and because it evolved so rapidly, it has mixed blessings for 
those using it. Furthermore, because the internet is an open medium, with few 
mechanisms to filter and evaluate what gets put online, it provides a forum for content of 
all kinds. factual and fallacious, genuine and fraudulent, negative and positive. With no 
gatekeepers to take responsibility for the quality of content, individual users have to 
figure out what to make of the information they find. as there are concerns about issues 
such as fraud and invasion of user's privacy (1999). 
Bainton SUPPOltS Adler by emphasizing that the advent of the Internet along with other 
electronic and digital resources have highlighted the issue of information literacy. He 
argues that some students are using the Internet as their first stop of call beyond the 
reading list. and perceive printed material as a secondary option. Some do not know that 
in lormation in books; journals and other printed torms have been subject to a variety of 











credentials. With Internet sources quality assurance is not required, and there are difficult 
questions of ownership of information and copyright and also a potential for plagiarism 
CWO 1 ). This is because there are no rules preventing people from publishing information 
on the Internet. 
The researcher strongly agrees with Adler and Bainton, with regard to the use of Internet 
resources. There is a serious need for libraries to address the issue of choosing Internet 
resources over traditional resources, like books, reference sources, journals, abstracts and 
indexes. As part of enhancing and promoting information literacy academic staff and 
libraries should empower students with the Internet skills needed to critically evaluate 
information found on it. If they sllcceed in empowering students with these information 
skills. Bruce trusts that students will have skills that are needed to function well in the 
int(mmltion age. Encouraging lIsers to use other information formats and teach them how 
these tools are kept, located and used is an important aspect in promoting information 
literacy (1997: 1). 
The aim of this chapter is to review literature on the concept of information literacy. This 
includes what information literacy is, its importance as a survival skill in the information 
age. perceptions tovvards the use of Internet resources. the role played by libraries and 
faculties in fostering information literacy skills, benefits offundraising and marketing 












~2. The origin of the term "information literacy" 
According to Oman, the concept "information literacy" gained recognition in the 1970s, 
particularly in the United Stated of America and Australia. This was because the 
technology to store information highlighted fundamental problems related to the end user 
information skills (2001 :33). 
Webber and Johnston. (2000:381-382) assert that Zurkowski has been credited with the 
coining of the term "information literacy". They argue that ZurkO\vski advocated that the 
US government should establish a national programme aimed at achieving a widespread, 
\\ork related, and information I iteracy resources. Zurkowski cited by Behrens (1994:310) 
claimed that people trained in the application of information resources could be called 
int<)f!l1ation literates. This is because they have learned techniques and skills for utilizing 
the \\ide range of information tools as well as primary resources in moulding information 
solutions to their problems. 
Another scholar that is also credited for coining the term "information literacy" is 
Burchinal. This scholar is quoted by Behrens as saying. 'To be information literate 
requires a new set of skills and these skills include how to locate and use information 












Ihuce argued that information literacy in Australia has its roots in the emergence of the 
inflxmation society characterized by rapid growth in the available information and 
accompanying changes in technology used to generate, disseminate and manage that 
information. She emphasized that a report by Candy, Crebert and O'Leary highlighted the 
importance of information literacy both in lifelong learning and as an important element 
nfthe teaching process (\995:158 & 1997:2). 
In South Africa, the emphasis of information literacy was on library user education, 
\\hich is. teaching students how to locate information in their libraries. Little attention 
\Vas paid to the relationship between the two concepts. Librarians regarded the term 
"information literacy" simply as new or as an alternative tor user education (Behrens, 
1992:82-83). 
Webber and Johnston assert that in the United States of America interest in information 
I iteracy accelerated in the 1980s in response to the recognition of computers and 
networks that revolutionalised the field of information management and communication. 
This impetus led to the establishment of the information literacy forum, for example 
National Forum in Information Literacy in 1989, and the Institute oflnformation Literacy 
in 1998. aimed at preparing and supporting librarians in the development of information 











The 1989 Final Report of American Presidential Committee on Information Literacy was 
signiticant because it recognized an important new term and sought to define the skills of 
information literacy (Webber and Johnston, 2000:382). 
The rapid development of information technology in today's world needs every citizen to 
have the tools needed to deal with the intormation age, that is, the ability to access, 
evaluate. and use information from the variety of sources (California School Library 
Association, 1997:2), and also new ways of thinking in order to derive meaning from 
learning (Doyle, 2003). 
Although the concept "information literacy" gained recognition during the 1970s, the 
advent of intcmnation technology has made information literacy more important than it 
\\as betore. People are affected by changes in technologies and for them to function well 
and be competent they need to know how these technologies \vork. Therefore, the duty of 
each country is to empower its citizens with the necessary information age skills. 
2.3. The nature of information Iiteracv 
Koch assel1s that information literacy is a term that people have been using for several 
decades \vithout a clear detlnition that acknowledges the journey to achieve an 
information-literate society. The confusion as to what constitutes information literacy has 











Curran explains that the term information literacy is composed of two common words 
which most people claim to understand: "information" which to most people means 
somethi ng associated with news, useful facts or interpreted data, "literacy" which is 
generally associated with the ability to read and more specifically associated with the 
ability to understand or interprete certain phenomena. In combination the two words have 
a special meaning to the advocates of information literacy (' 993:257). 
Curran goes on to say that the information age and the role it has played has prompted 
people to use the term "information literacy" to describe an assortment of abilities, such 
as essential survival. He further states that although information literacy is the ability to 
Lise information. it has a broader meaning. It is a holistic concept that includes knowing 
intormation matters, knowing where and how to get information, how to interpete it and 
KmHving how to use and communicate information (1993:257). 
Theretore a widely used and accepted definition of information literacy appears in the 
'989 Final Repol1 of the American Library Association Presidential Committee as 
"'Information literacy is a set of abilities requiring individuals to recognize \vhen information is 
needed and have the ability to locate, evaluate and use effectively the needed information", 
Adler. (1999) and McClure (1994: 115-1 t 6) argue that information literacy is not library 
literacy. media literacy. computer literacy or network literacy but is a concept that 











concepts coexist with the idea of information literacy but each is systematically 
d itlerentiated, or incorporated into the description of information literacy (1997:2). 
McClure's model of information Iiteracv (1994:118) 
(Fig1lre: I) 
McClure emphasizes that information literacy includes an ability to locate, process, and 
use information regardless of delivery and mechanism and type of information format in 
\\hich that information appears, and to be literate one must be literate with both print and 
electronic formats (1994: 117). 
Makhubela and Koen agree with other scholars' views by stating that information literacy 
is not a synonym for bibliographic instruction but something that adds a further 
dimension. They assert that information literacy presents a broader approach and offers 











intlJrmation, and have the competence to locate, evaluate and manage it. In that way, 
intormation literacy contributes towards a higher level of literacy and lifelong learning by 
educating students to effectively utilize and evaluate information (1995: 13), 
Brandt asserts that to be information literate in network environments, users must be 
technology literate and understand how to use intormation technology. This 
understanding should be conceptual because information-seeking skills alone are not 
adequate outcomes of information literacy (2001). Shapiro and Hughes conclude that on 
graduating. students should have been exposed to the idea of concept information literacy 
that is conceived more broadly as a new liberal art that extends from knowing how to use 
computers to access information, to critical reflection on the nature of the information 
itselr (1996). 
F1Il1hermore. although the computers and network skills are needed in today's world, this 
does not mean that emphasis should be placed on teaching students to be computer 
literate or network literate. Acquiring these skills is imp0l1ant. but outcomes of 
- information literacy may not be achieved. The outcomes of information literacy are 
achieved when students become comfortable in using all types of formats independently, 
evaluate the information and take proper decisions. The duty of each higher education 
institution and the library is to empower students to be literate and comfortable in using 









2 .... Perceptions towards Internet resources 
Ray and Day (1998) claim that the Internet has made students increasingly use electronic 
resources. This increase has influenced education in many ways (Njagi et aI., 2003), 
which has resulted in an increasing realization of the need and importance of library 
education activities (Lih-Juan and Chwen-Chwen 2003). The Internet provides students 
with more interactive activities and greater potential for exchange of information. The 
advent of the World Wide Web has supplemented a traditional mode of face-to face 
library instruction. Initiatives of using the Internet as a tool for learning have played an 
important role in colleges and universities and the trend seems to continue (Lih-Juan and 
Chwen-Chwen.2003). 
Kibirige and DePalo argue that students these days are more "Web-savvy", many have 
been brought up around computers and the Internet. They matriculate with some diversity 
of computer and web-searching skills and experience. Some have not been exposed to 
library resources or are not aware of resources a library might have (2000). 
Ricketts adds that the Internet has changed the way students think and it has given them a 
global perspective. Today's students have e-mail addresses, they use the Internet to help 
them with homework, to research assignments, to entertain. to meet and chat with friends 
and host other activities. Although the Internet presents these exciting activities and 











Students use the web as a source of information for both educational and personal 
reasons, and search engines are used to retrieve information from the World Wide Web 
(Killmer and Koppel, 2002). 
Ray and Day (1998) are of the opinion that electronic information sources offer today's 
students many different opportunities: 
, The information needed can be delivered from an appropriate source to the user. 
, The user can re-specify his/her needs dynamically. 
, Information is obtained when it is wanted. 
,... The user selects only information needed to answer the specitic question. 
, Electronic information sources are often faster than consulting print indexes. 
, Resources can be printed, saved to be viewed later and are updated more often than printed 
resources. 
Griffiths and Brobhy (2002) found the following about students' behaviour on the web: 
, Students use the web for everything. 
, They spend hours searching. 
, Searching skills vary and students often assess themselves as being more skilled than they actually 
are. 
,... They give discussion list comments the same academic weight as peer reviewedjournal articles. 
The use of the Internet and other technologies is a worldwide phenomenon. As the above 
scholars indicate, people use the Internet for various purposes. Some students first consult 
Internet resources to look for information for their academic work. Although Internet 
adds value to educational activities. those using it should be warned because not all the 











and sometimes misleading. The higher education institution's fundamental goals are to 
teach students lifelong learning skills. Having policies relating to information literacy in 
place will help students to avoid making decisions that are based on \\Tong and unreliable 
information. 
2.5. The importance of evaluating Internet sources 
The Presidential Committee on Information Literacy report published by the American 
Library Association in 1989 maintains that the quality oflife and the pursuit of happiness 
are getting increasingly difficult to achieve because of the complexities oflife in today's 
in1ormation and technology dependent society. Problems become difficult to solve when 
people lack access to meaningful information that is vital to good decision-making 
(American Library Association, 1989). 
Society recognizes that knowledge of information sources is a valuable and powerful tool 
(Thompson and Henley, 2000: 17). As research and teaching increasingly rely on global 
networks for the creation, storage and dissemination of knowledge, the need to educate 
students to be information literate has become widely recognized. Students often lack the 
necessary skills to succeed in this rapidly changing environment hence there is a need to 
train and support to make use of new technologies for effective teaching and learning 











Rockman (2002a) posits that there are over three billion web pages and this is confusing 
and ovcrwhelming for students, hence the necd for educators to teach the guidelines on 
c\'aluation of Internet resources. Humes supports the need to evaluate the credibility of 
information by stating that although this is not new, most learners are expected to deal 
\\ ith some carefully selected collections of reference materials in their libraries. She 
argues that since anyone can create a web page, "how can one tell if the information is 
reliable or notT (2003). 
Although the Internet is a valuable resource it should be used with caution (Killmer and 
Koppel. 2002), as there are no laws prohibiting people from publishing or approving the 
contcnt before it is made public. lnformation ranges from good to bad, and therefore it is 
the scarchers' job to evaluate what one locates, in order to determine what suits one's 
needs (Harris, 1997). 
Young and Harmony attest to the fact that although some librarians understand why 
information literacy is essential, they are faced with a number of challenges in sharing 
that understanding. They suggest that for librarians to sllcceed in supporting intormation 
literate students, they should: 
r Change the conception that knowing how to use computers is the same as knowing how to find 
information: computer literacy is one of the many skills needed to access and retrieve 
information. 
r Stress the importance of evaluating and retrieving information, and not just knowing how to use 











Like other scholars, Young and Harmony believe that the ability to evaluate information 
resources has always been necessary, but is more critical now than ever before. There are 
over a million Internet sites and anyone can create and publish all sorts of information, 
the difficulty for the Internet searcher is to distinguish the credentials of these web 
authors and the accuracy of the information included on their sites. The new role of 
librarians is to find ways and means of encouraging students to recognize not only that 
they need to find information but also the information they retrieve has intrinsic value 
( 1999:4-5). 
Harris has proposed the following guidelines that users can look for when evaluating 
Internet resources; 
,- Credibility 
The author or source of information should show some evidence of being knowledgeable, reliable and 
truthful. Information-seeker should look for the following clues - Author's biographical information and 
contact information, 
,- Accuracv 
The goal of accuracy test is to assure that information is actually correct. The following can give 
information seekers clues whether the source is accurate or not A date in which source was created and 
updated. and audience the source is intended for and for what purpose. 
,- Reasonableness 
I'his involves examining the information for the following clues Fairness (offering a balanced and 
reasonable argument), objectivity (a good writer should be able to control his/her biases). moderateness 
(test of tile information against how the world really is) and consistency (this means that the argument or 












Citing information strengthens the credibility of the information One should look where the information 
comes from, ascertain if there are other sources supporting this source, and find out whether other sources 
contain the same information as the source being evaluated (1997), 
Although the Internet is a powerful source in terms of providing current information, the 
in1<mnation found there should be used with caution. This is because the content of 
Internet information (with the exception of commercialized databases) does not get edited 
before it is made to available to the public. There are articles in the Internet that do not 
have authors, date of publication, and others with spell ing errors. This creates problems 
\\ hcn students are expected to cite the original source of information or verify further 
explanation from the original author. Acquiring guidelines on how to authenticate 
Internet information is important, and is one of the required survival skills of information 
literacy. 
2.6. Plagiarism 
Issues of plagiarism are complex and are made more complicated by the students' 
increasing use of the World Wide Web as a research source. (DeVoos and Rosati, 
2002: 191). Every faculty member who teaches encounters plagiarism, and this presents a 
scrious problem for the integrity of the education process. Cheating which is widely 
known and yet not detected by the faculty can undermine the good students' confidence 











McLeon (1997) reports that cases of plagiarism are reported worldwide. Plagiarism is 
seen as a serious breach of scholarly ethics and a theft of credit for ideas in a competitive 
intellectual marketplace (Martin, 1994). Educators havc an important responsibility to 
help students to learn proper research procedures so as to avoid mislabeling other 
peoples' work as their own. Borrowing the words of others, without acknowledgement, 
or taking other short cuts, produces sloppy and dishonest scholarship (Rockman, 2002b). 
Vernon et al (2001) propose the following methods for teachers to prevent plagiarism 
from the Internet: 
, The best approach is education whcreby faculties can help students develop accurate and in-depth 
understanding of plagiarism. 
, Let students know that you know about the paper websites. In doing so they will be less likely to 
submit a plagiarized paper. 
, Demonstrate how easy it is to cut and paste information from the website to a text tile. In doing so 
they will be reluctant to do this without citation when they understand that you know the 
technology. 
, Ha\e students examine weak papers that are available on the Internet and analyze their failures. 
This will increase their understanding of critical thinking and poor reasoning. 
, \lake plagiarism penalties clear. Include a plagiarism policy in your programme and university in 
your syllabus. 
, Demonstrate and require proper citation of electronic sources. This can empower students to use 
information found on the web in a responsible way. 
2.7. Importance of user education 
COMLA indicates that user education. and library research skills have been used as 











it. but broader term, particularly in the higher education sector, is "information skills" and 
broader sti II, is the term "information literacy", because it necessitates a pm1nership 
between the library and other stakeholders in teaching students how to be effective 
lifelong learners in whatever context they are operating (2000). 
Information literacy originated from library user education. Behrens (1992:85) argues 
that in the past. user education was confined to teaching people how to locate information 
in their libraries. These skills became too narrow for the needs of educating users ror an 
information age. She goes on to say that library skills have to be linked with critical 
thinking and new generation user education programmes, in order to extend beyond 
location skills into evaluation skill. 
Traditionally the components of user education were: 
,. Librarians introducing new students, some of who come from school systems where there were 
generally no school librarians or well established libraries. to the complexities oflibrary facilities. 
,. Librarians familiarizing users, who may have little or no prior knowledge with information 
seeking skills. 
,.. Librarians educating users how to find materials manually or electronically, using online public 
access catalogues orCD-ROM's (Fidzani, 1995). 
The dramatic changes in technology have impacted on libraries and their instruction 
programmes. This has led the goals of library user education to be extended from 
teaching tools to teaching concepts, from library instruction to information literacy and 











Broadly defined. '"library user education teaches users how to make the most effective 
use of the library system. It encompasses all activities undel1aken to help students to 
become efficient users of information. that is how to identify the information need and 
ho\\ to find. evaluate and select the best information to meet that need, the activities to 
achieve that goal including orientation sessions, workshops, handouts. and course-
integrated instruction" (Tiefel, 1995:319-320). 
According to Heery and Morgan (1996:42-43), the aims of user education were to: 
,.. Enable students to become confident and self-reliant in both their current and future use of 
information and library services. 
,.. Ensure that individuals acquire the appropriate skills for independent study. 
,. Enable students to feel comfortable with undaunted technological developments. 
,. Bring as many students as possible to a common level of information technology competence. 
Henri and Hay believe that both the lower levels of user education (which involves 
handling and consulting resources), and the higher levels of user education (which 
involves thinking. choosing, comparing and presenting information) are vital because 
there are manipulative and cognitive aspects inherent in the process: 
,.. What do I want to find out? Defining 
,.. Where can I find the information I need? Locating 
,.. Which information do I really need? - Selecting 
,. How can I best use this information? - Organizing 
,. How can I present this information? - Presenting 










Tiefel therefore points out that the aim of user education should be expanded to 
incorporate the ability to becoming information literate, and this aim must be 
ackl1(Hvledged by the objective of library education programmes (1995:326). 
Henri ancl Hay assert that when user education is integrated into the mainstream 
curriculum it becomes meaningful. This context enables students and teachers to change 
intormation needs, pursue independent lifelong learning and contribute to the 
development of an informed society. When students learn how to use a wide range of 
information services and products, they are information literate (1994). 
COMLA concludes that user education is a process and information literacy is an 
outcome. Therefore, excellent user education coupled with appropriate and wider 
initiatives forms one of the foundations of information literacy (2000). 
For user education to be effective and successful there has to be a full commitment and 
skilled librarians who are willing to put much effort in to educating their users and 
empowering them with needed skills to make use of all library resources. 
2.8. Benefits of collaboration between librarians and academic staff 
Thompson assel1s that information literacy is an essential part of education today (2002). 
Most successful information literacy programmes are integrated across the curriculum 










academic staff librarians as suggested by Qobose, should be established, as it will signify 
cooperation. collaboration and partnership between libraries and academic members. In 
return this can contribute to the enhancement of teaching, learning and research activities 
(2000). 
Because research and teaching rely on global networks for the creation, storage and 
dissemination of knowledge, the need to educate students to become information literate 
is widely recognized. Academic staff need training and support to make use of the new 
technologies for effective teaching and learning, and the current environment provides an 
opportunity for librarians to playa key role in the evolution of an integrated intormation 
curriculum (Williams and Zald, 1997). 
Cooper and Snavely (2000) supported by Jackman (2002) emphasize that the promotion 
or information literacy and development of an information literacy programmes in an 
academic setting should be an institutional issue as well as the library issue. They argue 
that information literacy programmes require inclusion not only of academic staff and the 
I ibrary. but also of staff in all library departments. They add that information literacy 
programmes succeed if members of all library departments participate and the entire 
organization works towards achieving a common institutional goal (Cooper and Snavely, 
2000). 
Kirk adds that in order for information literacy to be effectively implemented, all parties 
must he involved because information literacy requires the leadership and support of 
academic statT. Such leadership includes helping to create a supportive atmosphere and 











technologies. In addition this leadership can promote a vision of liberal education as an 
empcmering and transforming endeavor that develops students as independent learners 
\\itl1 the necessary skills (1999). 
This is further supported by Wilkinson who perceives that collaboration between 
librarians and academic staff is useful as it outlines principal changes in the teaching and 
learning paradigm that expand the teaching role of the library (2000:26). Breivik is ofthe 
view that helping students to acquire the competencies needed in the information age 
requires partnerships in curriculum development between academic staff who are subject 
experts and librarians who are information experts. These groups should come together 
and discuss how an awareness of the relationships among learning outcomes in the 
disciplines and information literacy can enhance teaching and learning (1999). 
;\ proper user education contributes to lifelong learning. Therefore, a successful 
implementation of user education, especially in higher cducation institutions, requires 
skilled librarians and academic staff to work together to achieve that goal. Although this 
relationship of working together is sometimes shaky, as shall be shown at Fort Hare, both 
parties can contribute to the university'S goal, that of helping students to become critical 












Advent of the Internet and other technologies have made libraries realize that they cannot 
rely on government subsidy only for their survival. Because of the complexities ofthe 
intormation age and the huge budgets that are involved, no library can survive on its own, 
hence the need for fundraising. Higher education institutions in South Africa have formed 
consortia so that they can share resources, especially electronic databases. With the help 
of fl.lndraising some of the consortia have developed information literacy programmes as 
a contribution to lifelong learning. The following are examples of consortia in South 
AtI'ica higher education: 
r CALICO Cape Library Co-operative 
r ESAL - Eastern Seaboard Alliance of Libraries 
r GAELIC - Gauteng and Envions Library 
r FRELICO Free State Library and Information Consortium 
, SEALS - South East Academy Library System 
The increasing costs and declining budget for libraries and information technologies have 
forced universities and colleges to pursue outside funding more aggressively (Alexander, 
1998). Adams-Volpe reports that library professionals recognize that fundraising is a 
component of management and leadership. They continuously increase and enhance their 











perceive fundraising as an effort essential for the gro\'vth and even survival of all types of 
libraries (2003). 
2.10. Marketing strategies 
Prior 10 the advent of the Internet, libraries were gatekeepers of information, but today 
that has changed. Technology has made information available and accessible in other 
formats. Those looking for information do not need to visit the library if they \vant to 
j I " 
access and use information. There are places such as Internet cafes, call themselves 
information providers. This makes information seekers, especially those who were 
brought up during the Internet age, not to see the need to visit the library. 
For libraries to stay in business and in touch with their users, they have to educate their 
users about importance of using I ibrary services, hence the importance of library 
marketing. Proper marketing strategies make users a\vare and eneourage use of library 
service. It is also a good way to make users aware of various free activities offered by the 
library. 
Shontz. et al. are of the opinion that marketing, which is about satisfying the needs of 
customers. has often been thought of as public relations. promotions and selling 
(2004:65). Supporting the above authors is Leisner who states that contemporary 











organizational business plan, and suggests that librarians must move outside of the library 
and become personal advocates for the library (1995). This is particularly important in 
Africa \vhere many people have never had aceess to school or public libraries. 
Among the simplest methods that libraries could use to promote library services are 
suggested by Coote and Batchelor, and they include: 
,. Library brochures - Mention the service you otfer and the organization you work for. 
,. Mention why users should use your services. 
,- Newsletters - Give specialized information to limited audience on a regular basis. 
Posters - Since posters are often the first point of contact for a potential customer, they 
can be used for highlighting a particular service (1997 :29-33). 
Claggett asserts that if librarians hope to stay in business it is in their interest to examine 
their brands so as to know what they are selling before marketing. Their marketing 
messages can be more powerful, more meaningful and more customer-focused. She adds 
that librarians must plan, develop and use a wide range of marketing media to add impact 
to marketing, and it is imperative for libraries to understand their brand. For example: 
,. Librarians need to know who buys their brand and why? 
,- Who do libraries compete with and what value does the brand offer against the competition? 
,. What does the brand stand for and why should people believe in it? (2002). 
Furthermore, Altman and Allan affirm that no effort to enhance customer satisfaction will 











quality of service they provide and the manner in which they do it. Therefore, possible 
strategies for improving the image of the library should include enhanced communication 
bet\\een the library and its customers (1995), and the vigorous promotion of information 












SOUTH AFRICAN HIGHER EDllCATION INITIATIVES IN PROMOTING 
INFORMATION LITERACY 
3.1. Tile general role oftlle South African government 
According to Oduaran, the concept "globalization" is not new but it has intluenced 
Ii fclang learning (2000). Because of globalization, lifelong learning is featured 
prominently on the agendas of educational transformation (Darch and Karelse, 1997). 
Oduaran argues that in education globalization has taken the form of compelling schools 
and other education sectors to prepare students for competition in the global economy 
(2000 ). 
The prominence of globalization in South Africa was caused by South Africa's 
reinsertion into the global world (Walters, 1999). Because of globalization the key 
challenge facing higher education in South Africa is to ensure that it develops the skills 
that are necessary for addressing national development agendas as well as for 
participation in the global economy (Asmal, 20(2). It is therefore necessary to develop an 
information society that will improve the quality of life for the people in general and 












liaberle goes further and states that the rapid pace of technological advancement brought 
about by globalization has resulted in both skilled and semi-skilled workers in South 
Africa having to engage in lifelong learning, to be able to maintain the pace of 
competitors and remain at the cutting edge of technological development. Failure to 
engage in lifelong learning can result in the potential loss of a competitive edge, loss of 
business and thus economic decline (2002:21). 
The impact of information technologies on society in general and on education in 
particular, requires preparing multi-skilled learners who are able to think critically and 
creatively, hence the need for information literacy (MehL 1997: I 6, Sayed, 1998: I 5) as 
discussed in the previous chapter. 
Because of these technological changes, Amos reinforces that higher education in South 
Africa is challenged to develop effective and independent learners out of students who 
experience difficulties in engaging in typical university tasks successfully (1999: 177). 
The demands of globalization require graduates to exit with skills that are attributes of the 
information age, skills meant to gain access to appropriate information, the ability to 
evaluate and discriminate between different information sources. They should be 












Boughey articulates that the South African government has identified higher education as 
a place that can deliver the requisite research, the training of highly skilled people, the 
creation of relevant and useful knowledge to equip society with the capacity to participate 
effectively in a rapidly changing national and global context (1999). 
Higher education has been identified as a central role player in the social, cultural and 
economic development of modern society. Its challenge is to redress past inequalities and 
transform the higher education system. This transformation of the higher education 
system and the institutions require: 
,. Increased and broadened participation - to overcome historically determined pattern of 
fragmentation, inequality and inefficiency. 
,. Responsiveness to societal interest and needs to meet the increasingly technologically oriented 
economy. 
, Cooperation and partnership in governance - to conceptualize the relationship between higher 
education and the state, civil society, stakeholders and among institutions (South Africa 
Department of Education, 1997). 
To further the information literacy initiative, the South African government has also 
placed strong emphasis on the Information Communication Technology (ICT) sector 
development through the implementation of a national ICT strategy. The plan addresses 
penetration for disadvantaged segments of the society. ICT has positioned itself as an 
cnabler of increasing competitiveness in other sectors, as a source of future export 











The government has also created a State of Technology Agency to encourage the 
provision of information technology, information systems and related services in a 
managed secure environment. In addition, it has launched "Info.com 2025", which serves 
as a collective programme tor ICT projects designed to establish networked intormation 
and make South Africa globally competitive (Accenture, 2001). 
The successful application ofICTs is intended to improve systems' efficiency and 
operations and this can lead to improvements in delivery of all higher education, 
regardless of what teaching and learning strategies are finally being used to communicate 
\\i1h students (Butcher, 2000). I ntroduction of systematic instructional technology offers 
higher education a forum of instruction compatible with its own goals and serves to 
central ize the uni versity beyond its confined environment (Burkle, 200 I). 
Another government initiative is SchoolNet South Africa that was established in 1997. It 
is devoted in creating learning communities of educators and learners who use leTs to 
enhance education in South Africa. Its objective is to meet the challenge of transforming 
the education system from industrial model to a knowledge-based mode and thereby 
making South Africa globally competitive (SchoolNet SA, 2003). 
The Technology Enhanced Learning Initiative (TELl) is meant to introduce and use 
technologies effectively in South African education and training. The project plan is to: 
, Support curriculum development and delivery related to technology at grade 8 level. 











, Develop information literaey course for schools, community centres and industry-based training 
sites (SchoolNet SA 2000). 
3.2. Higher education initiatives 
In responding to the rapid changes in technology, South African academic libraries are 
now engaging in new roles intended to help their students to become critical thinkers, 
problem solvers, independent information seekers and lifelong learners. A number of 
higher education institutions have experimented with integrating information literacy as a 
ercdit-bearing course in their curricula. A few of these will be discussed below: 
In 1996 a new credit-bearing course, "Information tools and skills" was launched at the 
University of Cape Town. Its aim was to help students understand the functioning of the 
information society and to navigate the vast amount of information with which they are 
frequently confronted (De Jager and Nassimbeni, 1998). 
In 1997. the Cape Technikon designed a study skills programme called "Integrated First 
Year Experience" for all first year learners. An information literacy module formed part 
of the programme. An updated information literacy initiative using Internet-based 
learning as a means of encouraging access to knowledge and facilitation of lifelong 











rhe Department ofinformation Science at the University of South Africa (UNISA) 
introduced a comprehensive information literacy course that included various skills, 
competencies and attitudes. The focus was on higher cognitive competencies such as 
c\aluating and synthesizing information. These were underpinned by lower-order skills 
that are necessary to find information. Library skills programmes were also introduced 
and were designed to support the higher level of in1ormation competencies. The motive 
\\as to enable students to use information effectively during their studies and after 
graduation (Machet and Behrens, 2000:8). 
The University of Pretoria (UP) introduced another initiative in response to the changing 
profi Ie of the student body. Like other universities, the university of Pretoria is a 
multiracial university, and in order to bridge the gap between previously disadvantaged 
and advantaged students, the university embarked on a formal programme called 
"Computer and Information Literacy" (Thompson, 2000). 
The Depmtment of Information Science at (UP) was given a task of producing this 
programme. and for this initiative to be successful, a collaborative effort between the 
Departments of Information Science, Informatics and Computer Science, as well as the 
Academic Information Service was put into practice. The success of information literacy 
\\as made stronger by the involvement of academics, as the campaign was to ensure that 












At the University of the Western Cape the Thintana library training room is used as part 
the of information literacy initiative. The Postgraduate Post (2002) highlighted that the 
library uses the training room to enhance levels of information literacy. This is done 
through teaching users how to make better use of electronic resources, so that they can 
adequately trace, research and evaluate information (Postgraduate post, 2002). 
In further response to the demands of global ization, South African higher institutions 
have realized that they need to co-operate on many levels. This has resulted in the 
establishment of provincial library consortia as was discussed on page 36. The reason 
behind these consortia was to share information resources and to promote and enhance 
intimnation literacy programmes. CALICa and FRELICa have already formed their 
own information literacy projects and SEALS is on the verge of following suit. 
Apart from provincial consortia, a national consortium, "Coalition of So lith African 
Library Consortia" (CaSALC) was also established. The CaSALC includes all the 
above-mentioned consortia and other stakeholders interested in improving the South 
Ati'ican higher education system. Its main operational and managerial focus is at a 
national level committed to "promote and support the national cooperative initiative". 
One of the goals caSALC strives for is to address intormation literacy (Workshop held 
in Port Elizabeth 14/04/2003). 
Globalization and technological changes have touched many aspects oflife. These have 











to participate in the global world, and South Africa is no exception. The government of 
South Africa in partnership with other stakeholders have new responsibilities, that of 
empowering their citizens with the necessary information skills to enable them to 












LESSONS OF INFORMATION LITERACY AT THE UNIVERSITY OF FORT 
HARE 
In this chapter a brief description of the University of Fort Hare Library will be given. 
This will be followed by general staff profiles and student profiles. Further details ofihe 
library and its running will be given along with brief staff profiies, as it will be shown 
that they affect perception of inl'Ormation literacy. Finally, this chapter will present a 
discussion of lessons of information literacy programmes at the University of Fort Hare 
Library Main Campus. 
4. t. General staff profile 
The library has thirty members of staff. Sixteen of them have Library and Information 
Science qualifications ranging from Masters, Honours, and Bachelors degrees and 
undergraduate diplomas. Eight are studying towards their Bachelors degrees and five are 
Ilot studying. The majority of these qualitications were obtained at the University of Fort 
Hare. 












It is the duty of the university librarian and the deputy librarian to see to the smooth 
running of the library as a whole. The deputy university librarian also acts as the systems 
librarian. 
T celt nieal services 
Technical Services comprise a senior librarian that ensures the smooth running of the 
section. 1\vo librarians responsible for cataloguing and classitIcation, two library 
assistants that are responsible for spining, tattle-taping. accessioning and ensuring that 
books that have been processed are taken to their designated areas. There is a vacancy 
for an acquisition librarian and that responsibility is presently divided between the senior 
librarian and one library assistant who has just graduated a Bachelors' degree. 
I nformation services 
This area comprises a senior librarian and three information librarians. The information 
librarians are responsible for searching for information. They train and liaise with 
academic staff. market library services to the university community. and educate library 












This section is divided into three: Main Desk Issue, Short-Loan and Interlibrary Loans. 
There is a librarian in charge of the section. The section is supposed to have two assistant 
librarians and a senior library assistant for Interlibrary Loans, but these posts have been 
vacant since April 2003. The responsibilities of these vacant posts are performed by two 
library assistants \vho have just graduated with their Honours degrees. Their job, which is 
possibly the most strenuous. is to ensure the success of the section and also to supervise 
all activities of the other library assistants. The services here range from shelving and 
shelf reading. issuing and returning of books to working on Short-Loan, which is the 
busiest section in the library. 
Additional responsibilities of the Lending Services librarian are to take charge of 
Interlibrary Loans and also working as information librarian for the Law faculty. The 
same person is also in charge of the law departmental library located outside the main 
library, from ten to twelve o'clock every working day. The burden of the Interlibrary 
Loans is then left: to Lending Services stalf. 
There are two security guards that act as watchdogs for the library. Their other 
responsibi lity is to collect the library mail twice per day. as there has been no messenger 
since the retirement of the library messenger. This leaves the security exit unguarded and 
if there is a problem at the security gate, those working at the Main Issue Desk have to 











hlrthermore. there are two photocopier attendants responsible for photocopying 
activities. Apart from photocopying and helping students with their photocopy problems, 
these two staff members also help at the computer laboratory. by recording student 
information. allocating computers. and seeing that everything runs smoothly. 
Periodicals section 
The periodicals section has two staff members: the librarian in charge and a library 
assistant. Their job is to ensure efficient service to the library users. The librarian in 
charge has extra responsibilities: to act as information librarian for the Science and 
Technology faculty and to assist in the East London Branch twice a week (Thursdays and 
Fridays). as there is a shortage of staff as well. 
The Howard Pim - Collection of rare books 
This is a closed access collection because it houses rare books: thesis collection and 
South African historical materials. There is only one librarian responsible for the section 
and if the librarian in charge is not available, a staff member from Lending Services has 
to go and assist. 
From the above profiles one can see that there is a severe shortage of staff which can 











·4.2. Library profile 
The library has over 185 000 volumes of books, periodicals and other materials. These 
are housed in various sections of the library. To align itself\vith globalization and 
technological developments, the library provides access to the Internet and subscribes to 
various online databases. Access to these databases is freely available to all registered 
students and statT members. 
Due to financial difficulties experienced by the university and subsidy cuts by the 
government. the library has not bought new books for the past six years. The library was 
rescued by the European Union and Department of Education Higher Education Libraries 
Project. which was aimed to redress inequalities in library services at historically 
disadvantaged institutions. The project was started in 1996, and books were ordered then 
began to arrive in 2002. Presently, the library is still struggling to buy books due to 
budgetary constraints. [t therefore relies on donations to buy and develop its collection. 
New books that the library manages to buy are placed on Short-Loan to allow students to 
have access to them. Because of the limited number of books. more than hundred 
students have to share a single copy. This causes photocopying counts to be high as there 
is no bookshop 011 the campus or around Alice for students to buy their own copies. 









(Figure: 2 Showing the condition of a book shared by students in Short-Loan) 











(Figure: 4 Photocopying room) 
The library has seventy computers that have recently been donated by the ENGEN 
Petroleum Company. In the past, students at the university (4313 in 2004) were sharing 
thirty computers and only fifteen of those had Internet access. The computer laboratory 
does not have printers and scanning facilities. Printers cause major problems to students 
who are required to submit word-processed assignments or to download information from 
the World Wide Web and online databases. Because of this, students are forced to read 
the information from the computer screens, save information on diskettes and ask the 
library staff or other departments on the campus to help. Many students submit 
assignments that are not word-processed, for which they can be penalized by teachers 
who are unaware of the reality of the library. 
Computers that are dedicated to the OPAC in the library are not closely monitored. This 
allows some students use them for other purposes, for example to surf the Internet. 











familiar with various ways in which one can use the Internet. Thus, encouraging them to 
feel confident when they use it for other purposes . 
.... 3. Student profile 
To get a clear picture of the findings from the study it is necessary to first determine the 
student profiles of the University of Fort Hare, that is, who are they and how information 
literate they are. 
Prior to the 1994 democracy that opened doors to all South Africans, the country was 
segregated by colour and race. Keswell (2004) states that one ofthe most far-reaching 
eHects of Apartheid was the role it played in generating extreme economic inequalities 
bet\veen race groups in South Africa. Equally influential was the social engineering via 
race and language that occurred in the sphere of public education with the introduction of 
the Bantu Education Act of 1954, which sought to prescribe differential access to 
education based on race (Keswell, 2004). 
The education of White South Africans was different from the education of Black South 
Africans. After 1994, South Africans saw political, social, educational and economic 
spheres being equalized. Although efforts have been made to ensure some commonality 
of policies. since the advent of democracy, these policies are still uneven. The legacy of 
Apartheid gave rise to a large degree of fragmentation, lack of coordination, severe 











Although South Africa is celebrating ten years of democracy, the legacy of the past is still 
visible in historically disadvantaged universities. The University of Fort Hare is amongst 
those badly affected and it will take years to reach the goals and aspirations to which it is 
striving. 
Transformation in education, which has been introduced in the new South Africa, is 
crippling historically disadvantaged universities. The University of Fort Hare that is one 
of the historically disadvantaged universities is among those that are seriously atlected by 
the changes. Since the doors to all educational institutions are now open to all South 
Africans, students who would normally have enrolled in historically disadvantaged 
institutions are now able to enroll at historically white institutions. 
As a result there has been a dramatic decrease of students enrolling in historically 
disadvantaged universities. Presently there are only 4313 students registered at the 
University of Fort Hare Main Campus. This number includes students from other parts of 
Africa. The majority of foreign students are from Zimbabw~, followed by Lesotho, 
Botswana. Swaziland and others. The South African students are recruited from the rural 
areas of the Eastern Cape. Some of them have never seen libraries or used any forms of 
technology to access information. 
Language is an important problem. Because students cannot express themselves fluently 











orientation sessions. The trainers are sometimes requested to use students' mother 
tongue. 
The implementation of subsidy allocation by the South African higher education has 
given rise to another problem. Merisotis (2000) explains that a "three year actual rolling 
average enrollments in the formula" is used. Under this formula, the number of Effective 
Subsidy Students (ESS), which is the fundamental basis for the determination of an 
institution's subsidy allocation for the coming year, is projected, based on the number of 
students from the previous year, plus the difference behveen this and one previous to it. 
This in essence means that the number of subsidy students in 2000 is calculated based on 
the number of subsidy students in 1998, plus the difference between the number in 1997 
and 1998 (Merisotis, 2000). 
This methodology is highly problematic for those institutions facing a serious decline in 
student enrollments. Merisotis argues that the higher education institutions that deal with 
the decline in student enrolment face a significant reduction in subsidy income and this is 
most evident in historically disadvantaged universities. If the formula system continues to 
be utilized for fund ing institutions, a number of institutions that have experienced 
declining student enrollment could find themselves under severe financial pressure. That 
is, these institutions may not be able to produce sufficient numbers of high-level 











The achievement of equity, development, justice and democracy in South Africa requires 
academics and higher education institutions to become pmverhouses of knowledge 
rroduction and knowledge dissemination and diffusion, in order to fOfln new generations 
of thinkers and actors (Badat, 2(00). 
The role of the University of Fort Hare Library with its limited budget and limited human 
resources is still required to generate high quality graduates, who will be independent and 
Ii telong learners. 
4.4. Information Iiteracv at the University of Fort Hare Librarv 
The library, which is the heart of the university, is making its voice heard throughout the 
university. This is supported in its new mission statement, which reads as follows: 
"The role of the University of Fort Hare Library is to provide appropriate information resources 
and instruction in their use, suflicient to meet the educational. recreational and research needs of 
staft~ students and community users through the effective acquisition and organization of materials 
and technological resources" (University of Fort Hare General Prospectus, 2003:50). 
The library's goals, which express aspects of promoting information literacy, are outlined 
in the library's business plan, as follm·vs: 
, To become more involved in the learning process of the university through the integration of the 
library into the academic life of the faculties. 
r To identify. provide and promote library services most needed by its clients and deliver them by 











r To develop a proper marketing strategy to make the library's clients aware of the products and 
services offered to them. 
, To train users in the retrieval of information from various media. 
Liaison programme 
few years ago the library established an on-going dialogue between itself and the 
university academic staff of various faculties. Information librarians act as starting point 
tlJr assistance for the information needs. They market services and new products to the 
academic stafT. 
Intormation librarians also playa big role by attending faculty board meetings to assess 
I"uture trends and new developments in faculties. Another notion behind the liaison 
programme between the library and academic staff as stated in the library business plan is 
to: 
, Build a good relationship between the library and the faculties. 
, Provide mechanisms for incorporating information literacy training. 
, To make the library an integral part of the academic community. 
,.. Lobby academic staff to form a strong advocacy group for the library. 
Librarv orientation 
The library provides orientation to students, especially to newcomers. This is done at the 
beginning of the year. Its objective is to enable the newcomers to be familiar with the 











term. but are onlv offered on a voluntary basis to students who come late. The focus is 
on: 
,. Types of information sources - how to access and locate these information 
sources 
,. What to do when the required source of information is out on loan or is not 
available in the library. 
,. How to use facilities like photocopies and computers. 
,. Rules and regulations of the library. 
On-Going Training Sessions 
F0I1 Hare Library has on-going intensive training sessions. The sessions are conducted by 
infbrmation I ibrarians and the targeted groups include Iccturing staff and students, 
especially senior students. The focus is on: 
,. The effective use of the OPAC 
,. The effective use of online databases and other online resources 
,. Usage of the Internet 
,. Methods of online citation 
Manuals for various online databases, the OPAC and guides for effective use of online 











are given assessment forms where they are asked to provide brief feedback on each 
session. The feedback provided helps the library to improve its services. 
Occasionally lecturing staff responsible for certain subjects send their students to the 
library to be trained more specifically in information resources of their particular subject 
areas. This is called subject orientation. Appointments for these programmes are made in 
advance to allow information librarians to collect enough information pertaining to the 
subject concerned. At the end of the session, students are meant to be able to use 
int()fll1ation formats that the library has on that particular subject. 
The lise of the library home page on the web where students learn about the library 
services, the evaluation of online resources, databases, writing assignments, citation 
styles and other important information about the library is also taught during these 
sessIons. 
I n addition to what the library is doing to equip its learners vvith lifelong skills, there is an 
optional computer literacy training course that is conducted by the Computer Centre 
Department. This is a three months course for which an additional fee of R J 500 has to be 
paid. and classes are conducted in the evenings. The focus is on teaching students the 
basic components of a computer and how to use Microsoft Word, Excel, Power-point, 











curriculum it is enjoyed by few students. Students who do not have the fee suffer the 













Data can be collected in a number of ways: surveys, experiments, field research and 
observational studies. The survey method that has been chosen for this study is defined 
by Baker (1988: J 65) "as a method of collecting data in which a specifically defined 
group of individuals is asked to answer a number of identical questions". Baker further 
explains that answers collected from the respondents form the dataset of the study. 
5.1. Researeh Design 
The scope of the study was to survey the manner in which the University of Fort Hare 
Library promotes and enhances information literacy. A survey method using a 
questionnaire containing both closed and open-ended questions, directed to students was 
used. 
One reason for choosing questionnaires is that questionnaires can be sent to a large 
number of people including those who live far away. This can save the researcher travel 
expenses and postage is cheaper than long-distance phone-calls (Leedy and Ormrod, 
~OO 1: 197), although this is less relevant in a residential university where most students 











Singleton et al. add that self-administered questionnaires can be hand-delivered or mailed 
to respondents. They are least expensive as there are no travel or telephone expenses, and 
\ery little space is required (1988:248). 
Bless and Hidgson-Smith (2000: 108) have this to say about using questionnaires: 
Anonymity is assured and this helps respondents to be honest in their answers. 
Bias due to personal characteristics of interviewers is avoided, as no interviewers are used. 
Bless and Hidgsons' sentiments are supported by Moore (2000:108): 
Self·completion questionnaires are relatively easy to administer. 
They are relatively cheap and they are flexible in such a way that they can be used to collect a 
wide range of data in a variety of different circumstances. 
13abbie and \t1oLlton are of the opinion that closed-ended questions provide greater 
uniformity of responses, are easily processed, and they can be transferable directly into 
the computer (1998: 233). 
Bailey adds that answers to closed-ended questions are sometimes standard and can be 
compared from person to person. The answers can be easier to code and analyze, thus 
saving time and money. In addition, open-ended questions can be used when all possible 
answers are knmvn, or when the researcher wishes to see what the respondents view as 
appropriate answers. They can be useful when there are too many potential answer 











be condensed into small categories. They allow more opportunities for creativity or self-
expression by respondents (1982: 123-126). 
5.2. Population and Sampling 
To determine the effectiveness of the study and gain an understanding of information 
I iteracy and the effectiveness of information literacy programmes at Fort Hare, the 
researcher chose to survey both undergraduate and postgraduate students with regard to 
their experiences. 
The University of F0I1 Hare Main Library was used as a venue for the distribution of 
questionnaires. A covering letter stating the researcher's name, the purpose of the 
research and the deadline for the return of questionnaires was attached to each 
questionnaire. 
A total of three hundred questionnaires was distributed among students entering the 
library. This distribution was conducted during three sessions: morning. afternoon and 
evening sessions. Twenty questionnaires were distributed during each of these three 
sessions. A distribution plan to record distributed questionnaires and responses received 












Although the library was used as a venue for collecting data, a problem was encountered 
in the return of questionnaires. Questionnaires were distributed in one week, but the 
analysis of data had to be delayed for about two weeks. The reason was the low return 
rate. for example. only (196) questionnaires were returned in the first week. This problem 
\\as overcome by putting a notice on the library notice board requesting the respondents 
to return the questionnaires. Eventually, a total of 246 (82%) of questionnaires was 
received. 
5.3. Analvsis of data 
Baker (1988:321) supported by Wilkinson (2000:77) states that analyzing data is meant 
to bring data together in a meaningful way and enable researchers to interprete or make 
sense of it. Bouma (1993: 178) adds that a proper conel usion is grounded on the careful 
analysis and interpretation of the gathered data in the light of the basic questions being 
researched. 
Bouma suggests that collected and presented data require evaluation and analysis and he 
puts forward four basic questions that can guide the activities around the analysis and 
interpretation of the data: 
I" What did you ask'? - Remembering what the researcher has asked. 
I" What did you find'? - Findings can he displayed in graphs. tables or expressed in averages. 
,.. What do you conclude? - State clearly and simply what the data reveal and relate the statement to 











, To whom do your conclusions apply? - This can be answered in a narrow and broader sense and 
drawing conclusion is to restate the empirical finding (1993: 178-188). 
Technological changes have led to sharing of information and the prevalent use of the 
Internet by students worldwide has motivated the researcher to conduct this study. Its 
purpose was to investigate the role played by academie libraries in the enhaneement of 
information literacy. with specific reference to the LJniversity of Fort Hare Library. 
Questions were focused on library user education and the prevalent use of Internet. 
With regard to library user education the focus was on: 
, Location and arrangement of library resources. 
, Types of information resources. 
, Benefits of library orientation. 
, General lIsage of library resources and sources. 
With regard to the advent and prevalent usage of the Internet the focus was on: 
, Training on the usage of online resourees. 
, General uses of the Internet. 
, Knowledge of search engines. 
, Evaluation of Internet resources. 











Closed-ended questions were coded and counted manually. Answers were grouped 
together lIsing tables and percentages. Open-ended questions were counted manually, and 
then classified according to concerns expressed and reported in ranked order to reflect the 












FINDINGS AND INTEPRETA TION OF DATA 
The purpose of this chapter is to draw conclusions from respondents' answers to the 
questions on the survey instrument. Findings and interpretation will therefore. be 
presented based on the questions that were asked. The total number of students 
registered at the University of Fort Hare Main Campus for 2004 is 4313. Branch 
campuses (East London and Bisho) were not included in the study. The 4313 students are 
registered in one of the following faculties: 
, African and Democracy Studies (ADS) - this includes Humanities and Law with 895 
students. 
, Agriculture and Environmental Studies (AGRIC - this include faculty of Agriculture 
and related disciplines with 352 students. 
, Management, l)evelopment and Commerce (MDC) - this include Social Science and 
Economic Sciences with 2415 students. 
, Science and Technology (SCIENCE) - this includes Science and related disciplines with 
651 students. 
;\ total of three hundred questionnaires were distributed. and a total of 246 (82%) of 
questionnaires were returned by the respondents. The respondents were students from 











Botswana, that are registered at Fort Hare. There were 185 South African and 61 non-
South African respondents . 
Nationality 
Nationality Respondents Percentage 
South Africa 185 75 
Zimbabwe 34 14 
Lesotho 21 9 
-,~ . 
~"--
Others 4 2 
Did not specify 2 0 
TOTAL 246 100 
Table 1 
The rationale for asking respondents to state their nationality was that not all students at 
the University of Fort Hare are South Africans. There are also students from other parts 
of Africa - Zimbabwe, Lesotho, Botswana, and elsewhere, for example Kenya, Swaziland 
and Malawi. These students often arrive at Fort Hare after the beginning of the academic 
~ear and may miss out on library orientation. As the Table 1 indicates, the majority were 













Faculty Respondents Percentage 
MOC 126 51 
AOC 75 31 
SCIENCE 25 10 
AGR1C 20 8 
TOTAL 246 100 
Table 2 
Table 2 illustrates the various faculties in which respondents are registered. As indicated 
in the table, the greatest percentage of respondents was from MDe. This is reflected by 
the fact that is the biggest faculty. ADS, Agriculture and Science were next, as could be 











Level of study 
Number of years Respondents Percentage 
First year (UO) 15 6 
--
Two to three years (UO) 125 51 
More than three years (UO) 64 26 
--
First year (PO) 6 2 
More than three years (PO 36 15 
TOTAL 246 100 
Table 3 
Table 3 illustrates the level of study of the respondents. The highest number of 
respondents (51 %) are either doing second or third year (undergraduate). They are 
followed by 26% who have been at the University of Fort Hare for more than three years 
and also do not yet have a degree. Apart from repeating an academic year, there are 
degrees which take four years: 
~ Bachelor of Science in Agriculture. 
~ Bachelor of Library and Information Science. 
~ Bachelor of Social Science in Social Work. 
As shown in Table 3, a total number of postgraduate students (15%) that studied at Fort 
Fare previously participated, and 2% of postgraduates coming to study at the University 












Number of days Respondents Percentage 
Every working day 115 47 
1-4 times per week 114 46 
1-4 times per month 14 6 
\-4 times per term 3 
TOTAL 246 100 
Table 4 
All respondents were asked to specify how often they visit the library. As indicated 
above, a small majority of respondents (47%) visited the library on a daily basis and 46% 
of the respondents visited the library one to four times a week. This shows that a 


























Respondents were asked whether they had attended the orientation sessions conducted by 
the library as explained of page 58. Library orientation is offered to all new students that 
enrol for the first time. Orientation is intended to close the gap between high school and 
tertiary education but is compulsory during the first week nil' 
Table 5 illustrates the number of respondents who had attended library orientation 
sessions. Fewer respondents (47%) had attended these sessions than those who indicated 
that they had not attended (53%). 
Possible reasons for this high percentage of non-attendance could be that they were: 
~ South African students who were either admitted late, and did not specially asked 
for orientation, or 
~ the late arrival of students coming from other parts of Africa. For example, every 











miss some of the programmes that could have been useful to them when they 
were being offered. 
What was learned from the library orientation? 
Activities r Respondents 
I 
Photocopying 87 
Obeying library rules and regulations 74 
Using reference materials 69 
Searching books (OPAC) 39 
Using print journals 35 
TOTAL 304 
Table 6 
As said before, library orientation is a series of activities aimed at introducing new 
students to find information for their academic needs. At the end of the library 
orientation, students should be able to use some of the resources they were taught about 
during these sessions. 
Table 6 represents a list of activities respondents claim to have learned during library 
orientation. As indicated, the answers exceed the total number of respondents (246). This 
is because the respondents that attended library orientation were asked to tick everything 











This leaves one wondering about the skills of 53% of respondents who claimed that they 
had never attended library orientation. These respondents may catch up by getting 
assistance from friends, by teaching themselves or asking the library staff to help them. 
Sources of information 
Sources of information Respondents Percentage 
Open shelves 88 36 
Internet 70 28 
Reference section 32 13 
Infornlation librarians 29 12 
OPAC 19 8 
Online databases 8 3 
TOTAL 246 100 
Table 7 
Respondents were asked to choose any source of information that they first consult when 
given assignments. The majority (36%) indicated that they use books on the open 
shelves. Although not all Internet resources get evaluated before publication, 28% of the 
respondents regard this source of information as their first stop towards fulfilling their 
academic needs. 
The reference section where dictionaries, world bank repolis, encyclopedias, dictionaries, 











12% trust the information librarians to help them find information for their academic 
needs. 
Browsing on the open shelves instead of checking the OPAC to see which books the 
library holds is prevalent. A shown in Table 7 only 8% use OPAC to check which books 
are available in the library before locating books on the open shelves. The majority of 
respondents prefer to go to the open shelves and browse through when they are given an 
assignment. 
Online databases to which the library subscribes and which have been authenticated and 
contain the latest information in various disciplines seem to be used less frequently - by 
3% of tile respondents. This finding is a cause for concern as the library spends a 











Arrangement and location of library sources 
Sources Respondents Percentage 
OPAC 101 41 
Browsing the open shelves 80 33 
Library staff 57 23 
Asking a friend 8 3 
TOTAL 246 100 
Table 8 
After asking about sources of information that respondents use when given an 
assignment, they were asked to specify how they find these materials in the library. The 
largest number of respondents (41%) indicated that they locate information by using 
OPAC, while another 33% prefer browsing on the shelves, and 23% put their faith in the 
library staff. The finding about the OPAC is interesting, as using it is the first choice 
information source for only 8% of students as was seen in Table 7. 
The reasons for this could be that: 
> They are unsure of how to locate resources using the OPAC, or 
> they do not know how to browse as the books on the open shelves are listed by 
classification/location number instead of subjects, and this can cause problems to 











Other respondents (8%) indicated that they trust their friends to help them to locate 
library sources. This could be that they are either afraid to ask or are unable to use the 
OPAC or to browse on the shelves. 
Location of encyclopedias 
- .-... ---
Location Respondents Percentage 
Reference section 104 42 
I do not know 98 40 
Open shelves 17 7 
Periodicals section 17 7 
----Short-Loan 10 4 
Africana 0 0 
-
TOTAL 246 100 
Table 9 
In an attempt to test students' familiarity with the arrangement and location oflibrary 
materials, respondents were asked to name the section of the library where encyclopedias 
are kept. Few respondents (42%) correctly named the Reference section as a place where 
encyclopedias are kept. As indicated in Table 9 the majority of respondents (58% in total) 
did not know where encyclopedias are housed . This clearly indicates that the respondents 











Types of encyclopedias 
Types of encyclopedia Respondents Percentage 
Correct answers 172 70 
Wrong answers 74 30 
TOTAL 246 100 
Table 10 
In order to test whether students could distinguish between reference sources such as 
atlases, dictionaries and encyclopedias, respondents were asked to select two 
encyclopedias found in the library from a list consisting of the following: 
~ World guide to libraries 
~ Britannica 
~ World atlas of agriculture 
~ Literary companion dictionary 
~ World Book 
The correct answers - Britannica and the World Book was selected by 30% of the 
respondents. Incorrect options were selected by 70%. This shows that the majority of 











Knowledge of classification 
Discipline Respondents Percentage 
1 do not know 146 59 
Sociology 48 20 
Public administration 43 17 
Library science 9 4 
TOTAL 246 tOO 
Table 11 
In order to assess whether students had any knowledge of the classification scheme used 
in the I ibrary, respondents were asked: If a book has the shelf number 350: what would 
this book be about? Classification numbers are prominently posted in the library. Only a 
small number of respondents (17%) selected Public Administration, the correct answer. 
The majority, (59%) indicated that they had no idea what that location number stood for. 












Journal used Respondents Percentage 
Blank spaces 128 52 
Correct answers 104 42 
Wrong answers 7 3 
----
Never used 7 3 
TOTAL 246 100 
Table 12 
Respondents were asked to list the titles of any three journals that they had used in the 
I ibrary. As shown in the Table 12, 42% answered the question correctly by giving 
various titles of journals in the library . A few (3%) that attempted failed to mention 
journal titles; instead they gave book titles that they had used in the library, while 
another 3% specified that they had never used journals in the library. Blank spaces were 
left by 52% and this could indicate that: 
>- They had never used journals in the library, or 
>- they did not know what journals were, or 
>- they were not able to remember or were not prepared to write down titles of 











Location of journals 
Location Respondents Percentage 
Title, year and volume 85 35 
1 do not know 52 21 
Asking librarian 47 19 
Browsing 45 18 
Asking a friend 17 7 
TOTAL 246 100 
Table 13 
To continue this exploration of respondents' knowledge of the use of journals, 
respondents were asked to indicate methods they used to find articles from these journals. 
The correct method, that is locating articles by using the title of a journal, year, volume 
and page number, was selected by 35%, while 19% indicated that they rely on the 
period icaJs librarian to locate articles from print journals for them. 
Although this method is time-consuming and can be a waste of time and energy, 18% of 
the respondents indicated that browsing the periodicals section was the right way to find 
articles. A few (7%) indicated that they trusted their friends to help them to locate articles 
from print journals while 21 % indicated that they did not know what print journals were. 
This seems to suggest that only 35% are fully competent and conversant with the use of 















Internet -r 115 
None of the above 
r 
95 








Respondents were asked to indicate any training that they had received in the use of 
online resources. Each respondent was required to select as many options as applied. The 
most respondents (115) indicated that they had received training in the effective use of 
the Internet, while 76 said they had received OPAC training. Only 14 respondents 
indicated that they had received training in the online databases like EBSCO, Infotrac, 
Science Direct and other databases that the library holds. 
Although 95 of the respondents indicated that they had never received training in the use 
of the above-mentioned online resources, this does not necessarily mean they do not 
know or are unable to use these resources. They might either have taught themselves, or 
may be getting assistance from friends or from the library staff. This finding nevertheless 
is a cause for concern, as librarians spend considerable amounts of their time in training 











Evaluation of Internet sources 
-
Respondents Percentage 
Yes 69 60 
No 46 40 
TOTAL 115 100 
Table 15 
Respondents that stated that they had received Internet training were further asked how 
they could tell when a web source was worth using. A total of 115 positive responses 
were given by 69 (60%), while 46 (40%) indicated that although they had received 
training in the effective use of the Internet including the evaluation oflnternet resources, 
they still do not know how to tell when the web source was worth using. 
To elaborate on the Internet sources, respondents who said that they knew how to tell 
when the web source was worth using were further asked to name any three things that 
they would look for to check if the information was worth using. 
Correct answers were provided by 18 respondents. They maintained that one has to 
check: 
> Author and authors ' credentials, 











~ date the site was created and up-dated, 
~ check if there are any spelling errors, and 
~ check if the address or e-mail to contact the author is provided. 
Blank spaces were left by 50 respondents and this could mean although they had received 
training in the effective use ofInternet, they did not know how to tell when the web 
source is worth using. 













Anyone who uses information sources from books, journals, encyclopedias, online 
databases or Internet has to acknowledge the details of the particular sources that were 
used . 
Respondents were asked to tell if they knew how to cite Internet sources when writing a 
bibliography. Fewer than halfofthe respondents (48%) maintained that they knew how 












This seems to indicate that some respondents (with the exception of those who did not 
know how to use the Internet in the first place) make use of other people's words and 
ideas without acknowledging them. Acknowledging other peoples' work indicates that 
one has reviewed other literature to see what is available or what is known about the 
subject one is undertaking. Acknowledging other peoples' ideas indicates that a user of 
that particular source knows about academic conventions and respects other scholars. 
Usage of the Internet 
Internet Activities r Respondents 









No knowledge of the lnternet 
r 
14 
TOTAL r 655 
Table 17 
Internet use everywhere in the world is high. The University of Fort Hare is no exception. 
People use the Internet for various reasons. To determine Internet usage at the University 











were provided and each respondent was requested to mark all the activities used on the 
Internet. The last option was for those who did not know how to use the Internet. 
The highest number (209) indicated that they use Internet to search for information, while 
t 80 said that they use the Internet to just send e-mails, and 142 respondents use it for 
sending short messages. As Table 17 illustrates, there were also respondents who use the 
j nternet to play games and just to chat with friends. Only14 participants responded that 
they did not know how to use the Internet. 
Search engines 
Respondents Percentage 
Correct answers 175 71 
Blank spaces 65 27 
Wrong answers 6 2 
TOTAL 246 100 
Table 18 
Since the majority of the respondents indicated that they use Internet to search for 
information for either academic needs or leisure purposes, the respondents were asked to 
name any two search engines that they use to search information. Common search 
engines search like Google, Yahoo, Dogpile, Altavista, Directhit and others were named 











Blank spaces were left by 27% of the respondents. This could indicate that while they 
used Internet for e-mail, sending short messages, playing games or chatting with friends, 
they are not familiar with search engines . Another interesting finding was that 2% of the 
respondents that attempted to answer gave incorrect answers. They mentioned online 
databases like EBSCO, Infotrac, and Swetswise as search engines. 
Access to the U Diversity of Fort Hare library web page 
Respondents Percentage 
) - 4 times a week 82 33 
) - 4 times per month 52 21 
Never 49 20 
Every working day 32 13 
I did not know about the page 31 13 
'. 
TOTAL 246 100 
Table 19 
The University of Fort Hare Library has a web site where relevant information ranging 
from links to online databases, evaluation of online resources, dictionaries, 
encyclopedias, newspapers, library hours, and staff and their designation, library rules 
and regulations is found . 
To check the usage of this site, respondents were asked to indicate how often they access 
the library web page. As illustrated in Table 19,33% of the respondents indicated that 











page one to four times per month, and 13% indicated that they access the site every 
working day. 
Another 13% indicated that they did not know that the library has a web page, while 20% 
claimed that they had never accessed the library page. It is not known whether these 
students knew or did not know that the library has a web page. 
Helpfulness of Fort Hare Library web page 
Respondents Percentage 
Yes 128 52 
Did not comment 77 31 
---
No 41 17 
TOTAL 246 100 
Table 20 
To test whether the library web page was regarded as useful, respondents were asked to 
say whether information found there met their needs, and 52% agreed that the library web 
page was indeed helpful, while 17% indicated that the site did not meet their educational 
needs or was not helpful. No comment was made by 31 % who simply left blank spaces. 
This quite closely matches the responses to the previous questions, as Table 19 shows 

























Respondents were asked to say whether the library was doing enough to equip them with 
skills to find information for their academic needs. A clear majority (58%) affirmed that 
the library was not doing enough to equip them with information skills, while 42% 
agreed that the programmes that the library conducts furnish them with the necessary 
skills for finding information for their academic needs. 
Free-text general comments 
To follow on the previous questions and in order to enable the library to accomplish its 
mission to develop lifelong learners, respondents that indicated that the library was not 
doing enough to prepare them with the skills necessary to find information for academic 
needs, were asked to present suggestions on what they think the library could do to 
improve. The following were recommended: 
,. A total of 16 respondents recommended that the library should conduct 
workshops where users are trained in the effective use of any information sources. 











them from browsing between the shelves or wandering around, as this is time-
consuming. Another eight recommended that the library should train them in how 
to locate and use information from all sources of information books, onl ine 
databases, I nternet, and reference materials. Three of the respondents who said 
that they had received training claimed that although they had received training in 
how to use other sources of information (especially online databases) they could 
not or were unable to locate information using these databases because the 
training \vas not enough or not adequate. 
r A total often respondents had concerns about the OPAC. Six respondents said 
they found the OPAC difficult to use. They suggested that the library should 
compile guides on how to use the OPAC. These guides should be attached to all 
computers that are mainly used to access OPAC. Because there are no manuals in 
thc lise of the OPAC, four respondents claimed that other students educate them. 
r Seven respondents suggested library should invite all students (from first year to 
postgraduates), from all faculties to a proper library user education. 
r Six respondents suggested that library orientation should be conducted on a 
monthly basis because not all first time students get admitted in January. Some 
students come from other countries and they miss out the library orientation 











, Apart from library orientation where students are introduced to general library 
activities and use of these activities, three respondents suggested that 
depaI1mentai or subject orientation could add value to their academic needs. They 
maintained that it would enable them to know exactly which sources of 
information to consult, how to locate them using OPAC to further their academic 
needs and to become independent information seekers. 
, Three respondents suggested that the library should to start advertising their 
activities and these advertisements should be placed on all university notice 
boards. 
, An improved co-operation between the library and faculties was also suggested 
by three respondents. They suggested that co-operation between these parties 
would enable the library to accomplish effective information literacy 
programmes, because of the support that they would get from the academic staff. 
, l\vo respondents added that new library programmes should be properly 












r Benchmarking of information literacy programmes between Fort Hare library and 
other academic libraries was suggested by two respondents. They acknowledged 
that benchmarking would improve effectiveness of the library. 
r Further two respondents suggested that, in order for FOli Hare Library to achieve 
smooth running and produce positive results they should investigate how other 
libraries are conducting their services. 
Anv other comments 
To accommodate issues that could be useful to the study but not covered by the 
questionnaire. respondents were finally given an opportunity to write any further 
comments about the library. The following issues were revealed: 
r Insufficiencv of latest sources 
The overall problem that was shared by the majority of respondents (213) was the lack of 
new books. Respondents claimed that Fort Hare Library has old books. They 
recommended that the library should get rid of old books and start ordering the new 
books especially, the latest editions. Some argued that books recommended by their 
lecturers for assignments and tests are not available in the library. Because of this, they 
are t()I'Ced to go to other libraries to get the latest editions, for example from the East 











argued that the lack ofthe latest information prevent them from performing \vell and 
from keeping in touch with the latest developments or from conducting effective 
research. 
,. Inadequacy of computers 
Inadequacy of computers \vas another concern. A total of 169 respondents suggested that 
the library should buy more computers and repair those computers that need repairs as a 
matter of urgency. Subsequent to this investigation, 70 computers were donated to F0l1 
Hare library by ENGEN Petroleum Company. At the time, however this issue was 
important. 
,. Photocopy machines and printers 
Problems with photocopying and printing facilities were another concern, and were 
shared by 107 respondents. Respondents suggested that the library should buy more 
photocopy machines and train students in how to use them properly. 
At the moment the library computer laboratory does not have printers. There is always a 
problem whenever students need to print. They argued that the library should buy 











,. Use of cellular phones and noise level 
A total of 30 responses were concerned with the use of cellular phones and noise level. 
Fitteen respondents recommended that notices preventing students from using cellular 
phones in the library should be adhered to and if students ignore those notices, proper 
measurers like suspension should be taken. 
Another ten respondents argued that noise level is very high and that makes the library 
not a good place for study. Noise levels are ascribed to: 
,. Insufficient photocopying machines, and 
,. absence of discussion rooms. 
Five of the respondents claimed that the library management should enforce library rules 
and regulations, and that noise in the library should not be allowed at all. Those who do 
not adhere to the rules should be expelled from using the library. 
,. Contact international aids or fund raise to buy more books 
A total of eleven responses were concerned with obtaining outside funding to buy more 
books. Respondents said that the latest editions that the library has are insufficient and 
because of that, these books are placed on Short-Loan to allow all students to have 











these copies should be placed on the other areas of the library and not on Short-Loan 
only. Other respondents suggested that the library should contact international aids to 
donate books. 
r Loan periods 
Eleven responses dealt with aspects ofloan periods. Because of the scarcity of the latest 
information respondents recommended that the library should reduce loan periods for 
books that are on demand to just one week to allow others to have access. In addition to 
the scarcity of latest information, other respondents suggested that the library should have 
appropriate punishment for those who keep library materials for longer periods while 
others are sutTering. 
r Staff matters 
Ten responses dealt with staff matters. Respondents recommended that in order for the 
library to function efficiently, it should employ more staff to ease the load and prevent 
long queues. Four respondents claimed that library stafT hardly greets them; some are 
unfriendly and sometimes not visible and are not passionate about their work. This in 
return had made them to be afraid to approach them. They suggested that the library 











r Assistance with computers 
Five respondents suggested that the library should employ professional staff to work at 
the computer laboratory. They argued that the staff working there are not professionals, 
they allow students to play games, send e-mails and short messages while others want to 
use computers for academic purposes. 
r .Journal issues 
Insufficient provision of print journals was cited by three respondents. They argued that 
in order for them to conduct effective research projects, the library should order more 
journals for all faculties. 
r Opening of a bookshop 
Because of the scarcity of the latest information, three respondents claimed that they were 












, Positive comments 
Although the library was severely criticized for not providing effective services because 
of the lack of resources, fe\v respondents said that the library was improving. The 
following were positive comments from few respondents: 
, Three respondents claimed that the library staff was cooperative, friendly and was 
ahvays willing to help. 
, Two claimed library information system had improved and the library should 
make sure that is maintained. 
,. Two respondents praised the researcher for conducting this study. They stated that 
the study had made them discover that their knowledge about the effective use of 
the library was still inadequate and that there was much they have to learn. 
, One claimed that the overall services of the library were not that bad, marks were 
brought down by the lack of photocopy machine and printers. 
,. One respondent affirmed that the library was well equipped and students need to 












CONCLUSIONS AND RECOMMENDATIONS 
7.1 Findings 
The study set out to determine whether University of Fort Hare Library was successfully 
providing students with necessary lifelong information skills for their academic needs. 
According to the finding from the data that was collected, it was shown that the 
University of Fort Hare Library has not yet succeeded in preparing students with lifelong 
information skills. The following was discovered: 
, Librarv orientation 
The tindings indicated that the majority of respondents had not attended library 
orientation. This gap is probably caused by the late admission of South African students 
and the late arrival of new students from other parts of Africa. 
Of the 115 that attended library orientation, 87 claimed that one of the things they had 
been introduced to and are now able to do is the photocopying. This confirms that 
photocopying is significant as indicated infigure: 4 page 54 and might therefore SUppOit 
the claim about the scarcity of books. Until the library buys more books, it seems that the 











t~lcilities (figure: 3 page 53), and the condition of books placed on Short-loan will 
continue to detoriate (figure: 2 page 53). 
The study indicated that participants who attended the library orientation sessions do not 
necessarily benefit from them. For example of the 115 that attended the library 
orientation, only 39 indicated that they knew how to use OPAC, while only 35 indicated 
that they knew how to use print journals. From this finding the researcher concludes that 
thc I ibrary orientation sessions currently conducted do not achieve their aim to empower 
students to use library materials and services . 
., Location and use of resources 
On the general use of library sources, the findings indicated that respondents use various 
mcthods to locate and make use of library sources. The majority used books in the open 
shelves by either using the OPAC browsing in the shelves, asking library staff and their 
friends to help. Browsing between the shelves can be time-consuming unless one knows 
the location of that particular subject. Browsing, asking library staff or asking a friend 
could be caused by insufficient skills in the use of the OPAC 
Pindings indicated that respondents used various methods to locate information. There 
\\ere respondents who did not know common information sources like journals and 











the place where encyclopedias are kept, and from that percentage only 30% managed to 
differentiate encyclopedias from other reference sources. 
From the findings it was discovered that the majority of respondents did not seem to 
understand location numbers. Only 17% knew how to tell that "350" is the Dewey 
Decimal Classification number for Public Administration. The rest ""ere unable to tell, 
instead they chose different disciplines. 
, Internet use 
Studies such as that of Metzger et al. (2003:271) indicate that the use of online 
information is increasing. Because the Internet is making so much information available, 
students bel ieve that their searches are sllccessful when a short search yields many 
results. Some do not pay much attention to the type of site or the validity of information, 
and some are generally unaware of the concept of evaluation criteria (Warnken, 2004: 
\5\-152). 
This study discovered that Internet usage at the University of Fort Hare is high. 
Respondents use it for various purposes. Users of the Internet need to know that not 
everything found from the Internet is authentic and worth using. There are guidelines 











It \\as shown that although respondents knew how to use the Internet for various 
purposes. the majority did not know how to authenticate the information found there. The 
findings indicated that only 18 respondents (7%) of the total sample provided correct 
answers when asked about the guidelines they have to fol!mv to check if the web page is 
\\orth Llsi ng. 
Apart from using the Internet to \vrite e-mails, send short messages, playing games and 
chatting. 85% of the respondents added that they used the Internet to search information. 
In order to get intormation from the Internet, information seekers have to use search 
engines. Respondents were asked to specify two search engines that they used to locate 
information. 71% provided corrcct answers while 6% ofthose who used the Internet and 
attempted to answer the question gave something else, for example EBSCOHost, 
Infotrac. Science and Science Direct. 
Some respondents (27%) had no idea what search engines were. This was indicated by 
the blank spaces they left. This number includes those \\/ho did not knmv how to use the 
Internet and also those who used the Internet for sending e-mails, playing games, sending 
short messages and chatting with their friends, that is, they use the Internet for fun rather 











,. Citation and plagiarism 
Each time users use secondary sources like books, online databases and Internet sources 
they have to acknowledge their sources of information. When respondents were asked 
whether they knew how to cite Internet sources 48% respondents claimed that they knew, 
and 50% responded by saying they did not know how to cite Internet sources. This might 
suggest that some respondents used other peoples' work without knowing that they had to 
acknowledge it. Having done so, they might be guilty of plagiarism. 
,. Use of library web page and marketing 
The lindings (Table 19) show that a total of 166 students had accessed the library web 
page. Of these, 128 students (Table 20) found the site helpful. Lack of marketing library 
services especially the library web page, could be the reason why 31 students responded 
that they did not know the library had a web page. 
,. Lack of librarv infrastructure 
Respondents complained strongly about the lack of books, especially new books. They 
also complained about the lack of printers and the inadequacy of photocopying machines. 
Irthe university does not see the library as the heart of the university and therefore supply 
the infrastructure that the library needs to function well, the university might experience a 











Although findings indicated that respondents frequently visited the library, they seem to 
get disappointed because the library services are not as efficient and effective as they 
\\ould expect. For example, some respondents complained about long queues and the 
unfriendliness of staff towards them. This latter could be attributed to the conditions 
under which the staff is working. At the moment the library is experiencing a severe 
shortage of staff. Until the problem is resolved, the morale of the staff that are trying hard 
to render efficient services, will remain low. 
O"erall conclusion 
In addition to obvious problems such as the legacy of Apartheid which ensured that black 
tel1iary institutions were underesourced, subsidy cuts, library budget cuts, shortage of 
statf. insufficiency of latest resources, the University of Fort Hare Library suffers from 
di fficulties of its own making such as lack of marketing, lack of documented policies on 
the proper functioning oflibrary, and the unavailability of a known plagiarism policy. 
From the findings of this study, the researcher concludes that although there is some 
evidence that the University of Fort Flare Library is trying to improve, it does not equip 
Fort Hare students with the necessary skills to, find, critically evaluate and use 












In order for the library to function well and generate graduates with skills for lifelong 
learning the following are recommended: 
,. Fort Hare Library should revise its mission statement as stated in chapter four. 
The focus on providing appropriate information sources and training users in the 
retrieval of information is not sufficient. The new mission statement should 
include other components of information literacy such as evaluation skills and 
avoidance of plagiarism. Sayed and De Jager support the researcher's opinion by 
asserting that, "the ability to access and manipulate information from various 
sources is necessary but not sufficient" (1997). Grassian and Kapplowitz also 
support the researcher, by maintaining that learning to think critically is one of the 
most important goals of undergraduate education, and indeed lifelong learning for 
all learners. It is not the process of finding information that is important, but what 
people do with it when they found it. If they are able to think critically, they are 
then able to distinguish fact from fiction (2001: 111). 
,. In order for the library to function efficiently and achieve its goals, the library 
should have well documented policies. For example a strategic plan will enable 
the library to plan what goals the library strives to achieve, how to achieve them, 
and how to implement them. For no\v, to the best knowledge of the researcher, the 











researcher is one) should surely know about them, unless there IS no proper 
dissemination strategy. 
,. Plagiarism on the Internet is high and higher education institutions have adopted 
policies for making their students aware of it. Although the University of Fort 
Hare like other higher education institutions is aware of the problem, it does not 
have a documented policy on plagiarism. University policy in effective use of 
Internet and plagiarism should to be drafted as a matter of urgency and then 
implemented. 
,. Since the majority of the library staff have studied and worked at the same 
institution, they might not be aware of \vhat other libraries are doing to achieve 
the best with their limited resources. A suggestion from respondents, which is also 
recommended by the researcher, is that the library should attempt to find out what 
other libraries do to achieve their goals. Although services might be different, 
getting ideas from others might help the library to try other approaches. 
,. The integration of computer literacy into the university curriculum rather than 
merely providing an expensive add-on programme as was explained on page 60 
will benefit the majority of students. 
,. A formal library orientation committee should be established and orientation 
should be conducted on regular basis. The task of the committee should be 
planning, organizing and evaluating the orientation programme such as course 











,. The success and implementation of information literacy programmes needs 
additional infrastructure, hence the need for the fundraising. In order for the 
University of Fort Hare Library to survive and meet the challenges of the 
information age, a fund raising committee to assist the library to achieve the goals 
of information literacy is highly needed. 
,. A programme of promoting library services should be implemented as a matter of 
urgency. If the library seeks to render quality service and attract more users, it 
should start devising and drafting an appropriate strategy on marketing. 
Marketing will help the users to take full advantage of library services that are 
currently less used, especially the subscription databases and library web page. 
,. For the library to run smoothly, the vacant posts should be filled as a matter of 
uruencv. e> _ 
Iligher education institutions should know that the value of information literacy extends 
far beyond the academic classroom setting and contributes to lifelong learning skills 
(Frenkel. 2002). Learning to think critically is one of the fundamental goals of 
information literacy, which in return contributes to lifelong learning. Empowering 
students \yith the essential information skills will enable them to think critically, be able 
to distinguish fact from fiction, and reliable from unreliable sources of information. 
As globalization and technological advances affect the ways people conduct businesses, 











stakeholders to engage in student learning as no students will function effectively and 
competently when the lack the required information skills to manipulate and use 
information. Until it changes the way it conducts its business, the University of Fort Hare 
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UNIVERSITY OF CAPE TOWN 
DEPARTMENT OF LmRARY SCIENCE AND 
INFORMA TION STUDIES 
My name is Zodwa Somi. a Masters student at the University of Cape Town. I'm doing 
research on the "The role played by academic libraries in the enhancement of 
information literacy" as a part of requirements for the Masters in Library and 
Information Science. The study is conducted at the University of Fort Hare Library. 
The purpose is to investigate the role played by the University of Fort Hare Library in 
empowering students with the necessary information skills to find infOlmation for their 
academic needs. Your answers will assist in designing effective infonnation literacy 
programmes that will enable you to find infonnation for your academic and general 
needs. 
The information collected will be treated strictly contidentially. 
The completion and the return of questionnaires to the library before 07/05/2004, will be 
highly appreciated. 











QUESTIONNAIRE ON LIBRARY USE 
PLEASE MARK THE APPROPRIATE ANSWER (S) WITH AN (X) 
NATIONALITY 
1. Are you a South Mrican citizen? 
(a) Yes 
(b) 1\0 
2. If "'no" please state your nationality. 
3. In which Faculty are you registered? 
LEVEL OF STUDY 
4. How long have you been at Fort Hare? 
(a) This is my first year 
(b ) Two or three years 
(e) More than three years, but r don't yet have a degree 
(d) More than three years, I'm a postgraduate student 
(e) This is my first year, I'm a postgraduate 
LIBRARY VISITS 
5. How often do you visit the library? 
(a) Every working day 
(b) I to 4 times per week 
(e) I to 4 times per month 




























7. If you answer "yes", which of the following did you Jearn to do? (Mark all that 
apply) 
(a) Searching books (OPAC) 
(b) Using reference materials 
(c) print journals 
(dl Photocopying 
(e) Rules and regulations of the library 
SOURCES OF INFORMATION 
8. Which source of information 
assignment? 
(a) Books on the open shelves 
(b) Reference section 
(c) Online databases 
(d) Online catalogue (OPAC) 
(e) Internet 
(I) r nt(mllation Ii brarians 
do you consult first, 'when 
ARRANGEMENT AND LOCATION OF LIBRARY SOURCES 
9. How do you find materials in the library? (Choose one option) 
(a) By using the online Library catalogue (OPAC) 
(b) Browsing between the shelves 
(e) Asking the library staff 





























10. In which section of the library are the encyclopedias kept? 
(a) Open shelves 
(b) Africana 
(e) Short-Loan 
(d) Reference section 
(e) Periodicals Section 
(t) I do not know 
11. From the following choose two encyclopedias found in the library. 
(a) World guide to libraries 
(h) Britannica 
(e) World atl as of agriculture 
(el) Literary companion dictionary 
(e) World Book 
12. If a book has a shelf number of 350: what would this tell you? 
(a) This hook is about sociology 
(b) This hook is about library science 
(c) This hook is about public administration 
(d) I do not know 
13. List the titles of any three journals that you have used in the library. 
1-1. How do you find articles from print journals? 
(a) By browsing the periodicals section 
(1:1) Asking the periodicals librarian 
(c) By the title of a journal. year, volume and page numher 
(el) I do not know what is the print journal 































USAGE OF ONLINE RESOURCES 
15. Have you been trained to use any of the following? (l\lark all that apply). 
(a) OPAC (Library catalogue) [ 1 
(b) Online databases (EBSCO. Infotrac, Science Direct) [ 1 
(c) Internet [ 1 
(d) ~one of the above [ ] 
16. If you have received Internet training do you know bow to tell when a web 





17. If you answer "yes", mention any three things that you would look at to check 
if the web source is worth using. 
18. Do you know how to cite Internet sources when compiling a bibliography? 
(a) Yes 
(b) No 




(d)Surfing for information 
(e)Sending short messages (sms) 



















20. List any two-search engines that are used to search information on the 
Internet. 
21. How often do you access the library web page? 
(a) Everv workinn dav _ '='. 
(b) I to 4 times a week 
(e) I to 4 times per month 
(d) I did not know the library has got a web page 
(e) l\:ever 











23. Do you think the library is doing enough to equip you with necessary skills to 

















25. Any other comments? 
THANK YOU FOR YOUR CO-OPERATION 
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